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Abstract
The study investigates the issue of learning English among students in the Arab Sector in Israel where English is taught as a 
fourth language after Arabic as diglossic and Hebrew. A set of factors in their environment and learners' characteristics were
sought to examine their effects on learners' attitude towards English language learning. However, some students have strengths 
and are very successful while others complain about weaknesses that hinder their progress. A mixed-methods approach was used: 
a close-ended questionnaire and semi- structured interviews were used to gauge the attitudes of parents, teachers and learners. 
The findings present significant facts about the English language learning profile among Arab learners.
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1. Introduction:
The study aims to create more successful English language learners, then a complementary goal of creating 
better teachers also exists.  By being sensitive to learners' individual styles and characteristics it is possible for 
teachers to improve learners' progress by providing a nurturing environment that fosters self-belief, and equipping 
them with tools that support language learning (Lightbown & Spada, 2000; Oxford, 1990). Recognising the 
functioning factors that interlink to create successful learners might yield useful results, for both learners and 
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teachers, and possibly for other researchers. This study attempts to explain these concepts – the physical, mental and 
social activities that are described as learning strategies - how and where they fit within the overall learning process, 
and how by increasing both teacher and learner awareness of learning strategies, benefits can be gained for teacher 
and learner alike.
1.1 The research problem
Learners of English as a foreign language have always complained about the serious challenge they have to face 
when studying this completely foreign language, especially when they aim at achieving a high level of English 
language which comes after diglossic Arabic, their L1, and Hebrew. This goal requires a lot of hard work from both 
learners and teachers; the latter need to discover specific characteristics in the learner to potentially assist in better 
learning.  Teachers encounter a need to cater for the various levels of English among their students. When teachers 
are aware of the traits of 'good' EFL learners, however, they could be better equipped to cater for a variety of learner 
characteristics in their classroom.
1.2 The significance of study
English teachers in Arab high schools are interested in finding the ideal method to help them create good 
language-learners who will be well equipped with tools to enable them to communicate using EFL. Yet, teachers 
still feel frustrated with respect to their pupils’ achievements. My colleagues in the school explain that their pupils 
perform wonderfully when it comes to checking their receptive skills, but their performance is not as productive as it 
could be. This study will hopefully find a way to promote productivity and skills and help the pupils present better 
in the foreign language.  
1.3 Research aims
1. To discover the characteristics of the ‘good’ EFL learner among high school learners in the Arab sector.
2. To explore the factors in the immediate environment within the Arab sector in Israel that promote their 
language learning 
1.4 Research Questions
The questions were specifically designed to provide extensive data pertinent to the objectives of the research, in 
other words to provide data that would answer the following:-
1. What characterizes the ‘good’ EFL learner in a secondary school within the Arab sector?
2. What factors in the learners' immediate environment (i.e., family and school environment) can 
promote or hinder those characteristics?
  1.5 Population
This study examines the effect of several factors and the learning context on language gains. A group of students 
has participated in this study; all of them are EFL learners from different Arab schools. Schools that have students 
from two villages or more were specifically selected, thus, covering a wider base for analysis. Furthermore, the level 
of English of each participant has been implemented as the criterion for selecting him/her for this study. 
The total number of participants was 60, all of whom answered the interview questions. With interviewing 
twenty parents, twenty teachers and twenty students which makes 100% response.
           1.6   Instruments used for data collection 
It was determined that strictly quantitative and qualitative study would be sufficient. Furthermore, it was 
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necessary to obtain some statistical evidence of strategy use. It was also preferable that the main two traditions of 
research – quantitative and qualitative – should be implemented (Croswell, 2008). An open-ended interview was 
used for the qualitative process and a questionnaire will be given for the quantitative process. It should be noted that 
the quantitative research will be mainly based on the categories that were evolved from the qualitative research. All 
data collection tools were conducted in English. 
2. Findings and Data Analysis
The first part will be exclusively used for discussing the social, economic and personal backgrounds of the 
learners as effective contributing factors to 'good' language learners. It includes the demographic items about gender, 
age, village, parents' education and occupation and number family members. 
The following tables describe the deviation of the background variables of the 60 participants in this quantitative 
strand of the study. 
Data analysis shows:-
Table 1: Gender of participants
The table shows that both genders have participated in the answering the open-ended interviews, however, the 
participation of females was noticeably higher than females and showed interest in presenting their opinion about 
English language learning. 
Table 2:  Participants' parents' occupation
Frequency Percentage
Parents' occupation
Educational sector 3 15.0
Private sector 4 20.0
Medical sector 3 15.0
Labourer 7 35.0
Unemployed 3 15.0
Total 20 100.0
Table 2 shows that labourer is the most common occupation of the parents. About 24.4% of the students' parents are 
building workers while 20% are in the private sector which means they have their small business such as mini 
markets or farmers. This item was included to examine the relationship between fathers' occupation and their 
influence on their children concerning attainment of proficiency of the English language. Fathers believe that 
English has a special status; consequently they will do their utmost to assist their children to better their English. 
Table 3:  Participants' family members
Frequency Percentage
Gender
Male 22 36.6
Female 38 63.4
Total 60 100.0
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Frequency Percentage
Family members
2.00 1 0.05
4.00 7 35.0
5.00 5 25.0
6.00 4 20.0
7.00 3 15.0
Total 20 100.0
Table 3 shows that more than 60% of the families have five members or more. The data analysis shows that no 
correlation exists between belonging to big families and good learner characteristics. Furthermore, this finding also 
shows that belonging to a big family might not distract or hinder learning. 
Shape 1: Promoting factors in the learner's environment:
The shape 1 presents the main factors that learners believe they affect their achievement in English.
Shape 2: Characteristics of language learners that participants presented:
The shape above shows the factors that parents, teachers and learners believe should be in good language learner.
3. DISCUSSION AND CONCLUSION
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The methodology used has focused on the learning issues of the 'good' language learner from an objective 
viewpoint, consequently, interpreting the social lives of the learners, the categorization of the factors analysis that 
took the cultural and environmental aspects into consideration. The qualitative strand will be the basis upon which
the adaptation of  the quantitative part  of the research will be made, since it interweaves a continuous view of what 
in fact the characteristics that EFL learners should have so that they are classified as 'good' in English or what are 
the promoting factors that insure their success.  
1. English is presented as a fourth language:
As anticipated, the results of this research reveal interesting facts about the issue of good language learners. Arab 
students learn English as a completely foreign language. English is also studied after Hebrew and Modern Standard 
Arabic, though both are Semitic languages, each uses a different alphabet (Jubran, 2005). Nevertheless, the diglossic 
nature of Arabic embodies a difficulty on Arab students who need to operate within a written language that is 
entirely different than the spoken language (Jubran, 2005). Before they start learning English they have to master 
three languages. Thus, when Arab students are introduced to English as a FL, they will apparently encounter 
difficulties. Despite of this fact, 'good' language learners were able to find a set of characteristics that help them 
achieve high level of English.
2. Factors in the learners' environment:
Unlike previous researches, this study aims to find more about the truth behind which factors were sought to 
promote 'good' learning among the Arab learners. 
However, the findings of the research provide indications that there is a relationship between the type of factors and 
the good language learning. Mainly, it had investigated factors like Teacher-pupils relationships, gender of teachers 
and learners, age, personal characteristics of the learners, the role of parents and relatives, learning styles, 
teacher's role and their teaching strategies. These and other factors were profusely investigated and were 
determined.
3. The role of EFL teacher
7KH¿QGLQJVRIWKHUHVHDUFKKHUHLQVKRZWKDWWKHUHLVD significant role for teachers and the strategies he/she uses. 
They all agreed that one teacher can make his/her students love the English lesson and do their best while others can 
have a negative effect (Goldenberg, 2008).
4. Classroom as a real environment:
This finding establishes the underlying reasons why teachers have a dominant role in the EFL classroom. "I loved 
my English class because I loved the teacher in the ninth   grade but now I think many of the students feel bored and 
demotivated with our teacher in the tenth grade". "This year, we have a great teacher who uses interesting methods 
and encourage us to debate using English".  "My teacher has a native like accent and I am working hard to get to 
such an accent". This noticeable reaction was particularly found among students in the high school. They pointed 
out in their interviews that teachers are committed to the role of teaching the foreign language. They help learners 
seek progress and create many opportunities for language practice. 
5. Teachers are role- model for Arab learners:
The finding shows that Arab students view their teachers as their role model for English language presenter and they 
try to imitate them. However, their teachers as non-native –speakers have had the same EFL learning context and 
have become good language teachers. So, they believe that this can happen to them as well.
Learners also signed out that they are obviously influenced by their teachers' personalities. "English language 
became my passion and the teachers were part of it". “It all started with the teacher of junior high school who was 
very motivating and has special personality traits that were very attractive”.  
Apparently, the findings show that the school, teachers, teaching strategies and English lessons have a significant 
role according to the learners' point of view. Students think they can get much of school and they need to take into 
consideration that progress mainly depends on school and teachers. Although, they recognize the big effort in order 
to become successful language learner. "It started in the class with a teacher who used to give us variety of tasks 
that required extra work at home". They believe that English class is particularly considered as ‘the main formal  
linguistic environment’ (Krashen,1976) and  they have  little chance to  use  the  target  language  in their daily  life, 
so they  precisely depend  on  classroom activities. Yet, they believe that they can create their own opportunities to 
practice English and their 'good' English was not only developed in classrooms. Having 'good' teachers and working 
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at home strengthen their self-confidence which is very important for good learners (Woodrow, 2006).
6. The parents' attitude towards English language learning: 
A significant finding is that the research shows that parents' attitude towards English was mentioned as an indicator 
that has an influence on their children's good achievements. "My parents have exposed to me to English since I was 
three years old". "They used to buy me story books as a gift".
The findings attested to the importance of parents' role and their positive attitudes that promote good language
learning. It stems out of believing that English is a global and important language that their children should acquire. 
Having a child who speaks English well makes them feel proud and gives them a status among other parents in the 
Arab community. "When I hear my son speaking English with a native like accent I feel very proud and ready to put 
my effort and money to support that and make it even better". Parental influence and encouragement might also be 
considered as one of the reasons that learners make the effort to acquire a second language (Leaver et al, 2005).
7. Learners' attitude towards English language learning: 
The findings also show that the students approach learning the language out of their beliefs that English is a global 
language, the language of development and technology that they would urgently need. They adopt good techniques 
that can probably ease practising listening, speaking, reading, and writing. Students try to become fluent. They 
become good learners because of the interest in a new culture and the desire to become global citizens and the desire 
for self-satisfaction in learning. They look for opportunities to speak with native speakers without caring for making 
mistakes especially in their early stages." I do not watch Arabic movies and programs. I only watch movies in 
English and listen to songs". "I use social media to speak with English native speakers to practice English".
Subsequently, they work harder and dedicate their time and efforts to achieve a high level of language and become 
'good' language learners.
The students in the interviews declared that reading books and watching TV programs in English are very useful and 
supportive for their language success. Their parents were interested in providing storybooks and magazines that 
increased their children's exposure to the language since their early age. 
8. Learners' individual characteristics: 
The findings as well present that the 'good' language learners perceive positively the role of characteristics as a main 
factor that promotes good learner characteristics. Factors as motivation that is formed in two kinds, both related to 
success in second language acquisition, whereby the target language is being used for personal reasons like 
enhancing cultural immersion and social intercourse (cited in Brown, H. D., 2007). "I became aware of the fact that 
many of my classmates are better than me and I want to change this fact and become of the best". 
In addition, the research proves that language aptitude provides special abilities to successfully learn a foreign 
language. Language aptitude is considered to be a mental ability, which includes traits such as thinking, reasoning 
and processing information, all of which are cognitive skills (Dornyei, 2005). According to Dornyei (2008), the 
teachers who find the good strategies that meet the uniqueness of the students might develop their aptitude. Clearly, 
there is a link between aptitude and the desire to learn. "I am good at languages and I am also good at science". "I
am a good at English, Hebrew and my first language, Arabic, as well".  
In sum, a number of theories and case studies tell that personality factors significantly influence the degree of 
success that individuals achieve in learning a second language (Lightbown and Spada, 2000). 
  Before results can be generalized, however, an additional instrument will be used. A questionnaire will be 
conducted based on qualitative data to ascertain whether these findings hold in other contexts. 
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